
Educator uses corpus to generate a list of signs with specific handshapes  
(e.g. 1 and 5) to give to students for creating a poem. 

   

Present and run exhibition 
booths on these applications 

at various deaf gatherings 

Provide training on how to access and use 
the corpus for developing a curriculum for 

teaching a sign language as L1 

Collaborate with associations of 
the deaf in hosting workshops 

and give regular updates on the 
corpus project on the corpus 

website 

The educator can use the corpus to create curricular materials by pulling relevant examples from 
the corpus and then replicating them in a format that is more suitable for learning and teaching. 

The educator can construct activities that involve the student using the corpus in a structured 
way to support his learning. 

The educator can use the corpus to look for language models in order to enhance her teaching. 

How can educators take advantage of these applications? 
Not just sufficient to provide open access to the corpus 
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Given the trend toward bilingual education of deaf students in both sign language and written 
language, there is an increasing need for curricular materials to support the teaching and learning 
of a sign language as a first language (L1). A sign language corpus can help meet that need. 
Several examples of applying a corpus toward this purpose are demonstrated. To take one 
example, the educator can use the corpus to make a list of signs with specific handshapes (e.g. 1 
and 5) to give to students for creating a poem using only these handshapes. While the educator 
can pull relevant examples from the corpus and then replicate them in a format that is more 
suitable for teaching and learning, he/she can refer the student to specific examples in the corpus 
through a clickable link. The preceding examples suggest that it is useful to include a wide variety 
of types of signing data in the corpus. In the end, we argue that instead of just providing open 
access to the corpus, training should also be given on how to access and use the corpus for 
specific purposes, such as developing a curriculum for teaching a sign language as L1. 

Use of Corpus 

Implications for Corpus Design 

How does a good math  
teacher explain division in ASL? 

Educator uses corpus to identify 
examples of different registers of signing 
(e.g. informal and formal) to help the 
student recognize the linguistic features 
of each register and replicate them in 
their own signing 

Informal 

Formal 

Educator uses corpus to find language models for explaining concepts in her field, e.g. mathematics 

Educator uses corpus to pull various constructions for an assignment that requires the 
student to identify, distinguish and analyze each construction 

Easier to implement: Design a user-friendly website where an educator can quickly extract 
examples from the corpus in creating curricular materials.    

More challenging: collect a wider variety of data than usual to support the educator’s teaching 
needs, e.g. collect different registers of signing (i.e. not just conversational data between two 
signers) and collect narratives on specific topics (e.g. art, physical sciences, social sciences). 

Spoken languages: educators already draw on spoken language corpora to develop materials for 
teaching students how to read and write (Barlow 1992, Krieger 2003) 

There is a broader goal which is applicable to both spoken and signed languages: to develop 
metalinguistic awareness  

Lack of curricular materials for teaching and 
learning a sign language as a first language (L1) 

Increasing demand for the bilingual education of 
deaf students in both sign language and written 
language 

For further inquiries, please contact Gene Mirus at gene.mirus@gallaudet.edu and Gaurav Mathur 
at gaurav.mathur@gallaudet.edu. 


